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Abstract: 
There has been an increasing interest in the significance of Information and 
Communication Technology (ICT) in the educational field because ICT tools can benefit 
learners from various technological resources and from different techniques and 
methods of teaching. Especially, ICT is a useful tool to expose learners to authentic 
input in listening skill in Vietnamese context. Although much attention has been paid to 
the investment of ICT in classrooms by English language centers in Vietnam in general 
and in Can Tho city in particular, adequate concern is not given to investigate learners’ 
attitude toward the EFL teachers’ use of ICT tools in listening lessons. Therefore, this 
study aims to investigate non-English majored learners’ attitude toward the EFL 
teachers’ use of ICT tools in listening lessons. Fifty-two -English majored learners ‘who 
are studying in an English language center took part in the current descriptive study. 
Five-point Likert scale questionnaires (consisting of 30 items categorized into four 
clusters including (1) ICT tools, (2) learners’ feelings toward ICT, (3) learners’ belief and 
factual knowledge of ICT, (4) learners’ behavioral intentions and actions with respect to 
ICT; and semi-structured interviews were used as instruments to collect the data. The 
quantitative data was entered into the SPSS version 20.0 for data analysis. The results 
showed that there are some common ICT tools used by EFL teaccher in listening 
lessons. The results also indicated that learners have positive attitude toward EFL 
teachers’ use of ICT tools in listening lessons. 
 





English has become a vital and mandatory communication language in Vietnam since 
Vietnam adopted a socialist-oriented market economy under the State management at 
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the Sixth National Congress of the Vietnamese Communist Party organized in 1986. As 
a result of this international integration, improving English language teaching has been 
recently taken into consideration as one of important objectives of the Ministry of 
Education and Training (MOET) of Vietnam (MOET, 2014). However, the teaching of 
English in secondary and high schools strongly focus mainly on grammar, sentence 
structures and vocabulary so the communicative competence in English of Vietnamese 
workforce has not met the requirements of the employers. In foreign language learning, 
listening is important since it provides the language input (Rost, 1994). Without 
understanding input appropriately, learning simply cannot get any improvement. In 
reality, teaching English listening skills has not been paid much attention to in Vietnam 
in general and in Mekong Delta in particular. Consequently, the majority of Vietnamese 
learners are not competent in using English language skills, especially listening skills. 
Hence, it is necessary to find out the effective ways for the teachers to improve their 
teaching bringing better result in learning for learners. 
 Within the Vietnamese context, the Ministry of Education and Training (MOET) 
has put a great emphasis on the reform of education through the implementation of ICT 
applications at any level of education. Consequently, there are computers, the Internet 
connections and projectors equipped in classes. Although ICT is just a tool, they benefit 
learners from various technological resources and from different techniques and 
methods of teaching. Especially, ICT is a useful tool to expose learners to authentic 
input in listening skill in Vietnamese context where Vietnamese is the primary language 
used. Although much attention has been paid to the investment of ICT in classrooms by 
English language centers in Vietnam in general and in Can Tho city in particular, 
adequate concern is not given to learners’ attitude toward the EFL teachers’ use of ICT 
tools. 
 For these reasons, the aim of this study was to gain an understanding EFL 
teachers’ use of ICT tools in the development of listening lessons in an EFL classroom 
and learners’ attitude.  
 
2. Literature Review 
 
2.1 Information and Communication Technologies  
2.1.1 Definition of Information and Communication Technologies  
Several definitions of Information and Communication Technology (ICT) have been 
proposed due to the fact that ICT has developed and changed rapidly in recent years. 
Historically, the term ICT, the combination of both terms Information and 
Communication, is used to describe a range of technologies in order to gather, store, 
retrieve, process, analyze and transmit information (Internet Advisory Board, 2008). For 
Anderson, ICT is an ‚all-encompassing term that includes the full gamut of electronic tools to 
gather record and store information, exchange and distribute information to others‛ (Anderson, 
2010, p. 4).  
 Similarly, ICT consists of electronic tools, a mixture of hardware, software and 
communication facilities which are used to collect, store, present and deliver 
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information to audience (Berce, Lanfranco and Vehovar 2008; Olatoye 2011). Therefore, 
ICT can broadly be defined as ‚forms of technology used for creating, displaying, 
storing, manipulating, and exchanging information‛ (Meleisea, 2007, Williams & 
Nguyen, 2012, p.3). In terms of language learning and teaching, ICT refers to 
educational tools that support the learning process in ways specifically related to the 
learning outcomes (Drent and Meelissen 2008) including the use of computers, digital 
cameras, the Internet, and the World Wide Web (Gillespie 2006; Davies and Hewer 
2012; Finger et al. 2007).  
 
2.1.2 Information and Communication Technologies (ICT) in English education 
Many researchers (Loveless et al., 2001; Zhao, 2003; Thorne & Payne, 2005) argue that 
ICT should be integrated into language learning and teaching because of its numerous 
beneficial uses. Generally, according to Warschauer & Healey (1998), if ICT is integrated 
properly into English teaching and learning, it can benefit both language teachers and 
learners by creating a more interactive language classroom, motivating learners and 
providing authentic language input from ‘real life’ situations. Vannestål (2009) also 
suggests three different ways to use ICT in language learning including utilizing ICT as 
a machine, as a tool and as platform for communication. In addition, the literature has 
highlighted a considerable amount of the benefits of ICT in language learning. 
Darasawang and Reinders (2010) found that an online language learning and teaching 
helps learner become autonomous because ICT helps learners to take more 
responsibility for their own learning, which leads to greater autonomy and more 
learner-centered. Another benefit of ICT is motivation. ‚Motivation undoubtedly is the key 
in any learning‛ (Frydrochov Klimova & Poulova 2014, p.53). Therefore, it is important 
to motivate learners for language learning in English. The ICT tools including visual 
aids, sounds, video clips or animations motivate learners, ‚attracts their attention and 
elevates their interest in learning‛ (Kuo, 2009, p.25). Because the critical factor in the 
learning process, according to Hale and Lewis (1979, p.33) is attention, teachers need to 
capture the attention of learners during a lesson. It is therefore important to use of ICT 
to capture learners’ attention.  
 According to Collis and Moonen (2001), the applications of ICT are categorized 
into three groups, namely ‚learning resources‛ including educational software, online 
resources, and video resources, ‚instructional organization of learning‛ referring to 
software and technology tools for lecturing in the classroom, the course management 
system like Moodle, and the computer-based testing system like HotPotatoes, and 
‚communication‛ consisting of email systems, and websites offering communication 
options. While a variety of ICT applications in English learning have been suggested, 
this paper will focus on video resources which belong to ‚learning resources‛ group, 
one of the ICT applications suggested by Collis and Moonen (2001). 
 
2.1.2 ICT in teaching listening 
In English language listening, ICT offers numerous benefits. One of the beneficial 
features of ICT is Internet connection which allows learners to access to a huge amount 
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of authentic materials to make English learning more enjoyable (Dang, 2011). Hence, the 
application of the online resources available to the inside and outside classroom 
activities can result in the enhancement of learners’ competences in listening English. 
For example, according to Kelsen (2009, p.3), ‚YouTube has the potential to connect learners 
with authentic English input through what is quite possibly already a part of their life experience 
in language learning and provides a context through which they can interact, exchange ideas, 
share feelings, and participate in a web-based environment‛. Internet resources have 
numerous benefits because they provide extensive and diverse resource of materials 
which are always available and suitable for all of learners from different levels. Besides, 
authentic materials are one of the most benefits of Internet resources because Internet 
resources have various audio and video resources which help teachers save time and 
effort help to expose learners to authentic language material. Although the teacher 
might speak English fluently and be familiar with plenty of proverbs and dialects, it is 
impossible for one person to master all the different shades of the English language.  
 As alternatives, internet TVs can be used to develop listening comprehension 
skills of a learner in an entertaining atmosphere. For example, BBC or VOA has always 
been seen as a significant source of learning English because of their audio and video 
materials. With the rise of the internet, BBC and VOA have prepared an English 
Learning Page which gives ideas to the learner about material development and how to 
work efficiently with the aural input. BBC also provides the visitors with quizzes, 
videos, podcasts and games as well as radio archives and voice recordings. As regards 
listening activities, there are many activities based on listening comprehension. 
 In addition, Podcast is one of mobile technologies, which is a combination of two 
words: iPod (Apple’s MP3 player) and broadcast (Duke, 2006; Rosell-Aguilar, 2007). 
Podcasts can be automatically downloaded via a subscription feed (an automatic 
downloading process) (Min-Tun & Tzu-Ping, 2010), which in turn allows users to 
simply listen to the content on their devices, at their convenient time. Podcasts could be 
used to provide an up- to-date, wide and extensive source of audio and video 
broadcasts for learners wishing to improve their language beyond the restrains of their 
classrooms (Cross, 2014). Unlike Podcast, a webcast is an event such as 
a musical performance which you can listen to or watch on the Internet. A webcast 
differs from a podcast because the recorded event usually includes live spectators in 
addition to an online audience. Webcasts might also include tools for audience 
interaction. Moreover, webcasting is essentially broadcasting over the Internet, using 
online streaming to deliver content while Podcasts are delivered via the Internet 
without online streaming. Because of the differences between these media platforms, 
they have different software and storage requirements and are better suited to some 
tasks than others.  
 Besides, Power Point Presentation (PPT) is also a useful and powerful ICT tool 
being used in English listening classrooms extensively and effectively. PPT can be used 
to teach new ideas and concepts to learners. It also helps learners in enhancing their 
listening skills. Assignments and projects can be given in the form of PPTs to stimulate 
the interest of the learners. Online listening lab is also one of the useful ICT tools in 
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listening lesson. It helps learners develop proficiency in learning by using audio visual 
aids and by exposing learners to different accents of spoken language. Online listening 
lab is a network based teaching software designed to improve teaching environment in 




3.1 Definition of attitude 
According to Anderson (1985), an attitude is a moderately intense emotion that 
prepares an individual to respond consistently in a favorable and unfavorable manner 
when confronted with a particular object. For Gardener (1985), attitude is defined as an 
evaluative reaction to some referent, inferred on the basis of the individual’s beliefs or 
opinions about the referent. Zimbardo (1969) is the first person to divide attitude into 
three components: affect, cognition, and behavior. The first component of attitude is 
affective component consisting of a person’s evaluation or emotional response to 
someone or something. The next component of attitude is cognitive component which 
refers to a person’s beliefs and knowledge of someone or something. The last one is 
behavioral component which has been defined as the person’s intended behavior 
toward someone or something.  
 In line with Zimbardo’s (1969) definition, Ajzen (1988) also described an attitude 
as a consistent favorable or unfavorable response to an object, person, or event. As 
implied in this definition, attitudes possess cognitive (beliefs, knowledge, and 
expectations), affective (motivational and emotional), and performance (behavior or 
actions) components. Similarly, according to social psychologists, attitudes include 
three components: ‚a cognitive component, an affective component, and a behavioral 
component‛ (Nolen-Hoeksema, Fredrickson, Loftus & Wagenaar, 2009, p. 662). 
 While a variety of definitions of the term attitude have been suggested, this 
paper will use the definition of attitude with three components: affect, cognition, and 
behavior first suggested by Zimbardo (1969). In the present view, affect referring to an 
emotional response and a reaction can vary from pleasurable to un-pleasurable. One 
can measure it by monitoring physiological responses or by collecting verbal reports of 
feelings or mood. Behavior including overt actions, behavioral intentions, and verbal 
statements regarding behavior can range from favorable and supportive to unfavorable 
and hostile. Beliefs consisting of knowledge, perceptual responses, and thoughts 
constituting the cognitive component may vary from favorable to unfavorable. 
 
3.2 Attitude and language learning 
According to Dörnyei and Csizér (2002), a positive attitude facilitates foreign language 
learning while a negative attitude acts as a psychological barrier against learning. Thus, 
attitudes, ranging through negative, natural, and positive states, determine a learner’s 
success or failure in his or her learning. This highlights the important role that a 
positive attitude towards the language being learned plays in learning a second 
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language. As a result, maintaining positive or negative feelings towards a language 
may increase the ease or difficulty of learning, respectively.  
 Gardner and Lambert (1972) conclude that the ability of learners to acquire a 
second language is not only affected by their mental competence or language skills but 
also by the learners’ attitudes and perception towards the target language. Therefore, 
attitude concepts could both enhance the process of language learning and influence the 
learner’s behaviors and beliefs towards the language. It is believed that individuals 
with positive attitudes usually progress more rapidly in foreign language learning. 
Similarly, Brown (2000) suggests that teachers should recognize all learners’ positive or 
negative attitudes and should use thoughtful instructional methods, such as using 
materials and activities to change the negative attitudes. Consequently, learners will 
achieve an understanding in the process of learning the foreign language.  
 
3.3 Attitude toward the use of ICT 
Attitudes toward ICT usage have been defined as a person’s general evaluation or 
feeling towards ICT and specific computer and Internet related activities (Smith, 
Caputi, & Rawstone, 2000). Therefore, attitude is likely a personal factor which could 
influence the person on the use of ICT. This is because the users’ attitude may directly 
influence their attention to use ICT (Speier, 2008). A positive relationship exists between 
experience levels and favorable attitudes towards computer or using ICT tools.  
 Recently, there were a few studies conducted relates to attitudes on ICT. In the 
study of Saunders & Pincas (2004) on learners’ attitudes towards Information 
Technologies in Teaching and Learning in the UK, the findings indicated that learners 
believe that ICT has a significant role in supporting and enhancing their university 
learning experience and felt that ICT could sometimes be used as an alternative to face-
to-face activities. However, there are some learners who are against the notion of 
holding face-to–face classes as they think it would lead to their loss of routine, and 
motivation to serve to highlight the present perceived importance of face-to-face classes 
to campus based learners. Glenda, Sonia, Philmore & Dwayne (2006) investigated on 
management learners’ attitudes toward Information and Communication Technology 
(ICT). The study showed that learners were generally favorable towards ICT. 
Wongwanich Rumpagaporn (2004) studied the learners’ critical thinking skills, 
attitudes to ICT and perceptions of ICT classroom learning environment under the ICT 
schools pilot project in Thailand. The finding indicates many learners improve their 
levels of critical thinking and develop positive attitude to ICT. There are differences 
between learners’ perceptions of their actual and preferred classroom learning 
environment with ICT because of learners’ individual characteristics (gender, academic 
background, computer usage). From this few of studies, we can conclude that attitude 
changed occurs depending on the particular function that the attitude serves.  
 Following the definitions suggested by Zimbardo (1969), in the present study, 
learners’ attitudes toward ICT consist of learners’ feelings toward ICT (affective), 
learners’ belief and factual knowledge of ICT (cognitive) and learners’ behavioral 
intentions and actions with respect to ICT (behavioral). The definition of attitudes 
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toward ICT in this study is learners’ knowledge, belief, liking and intent for future use 
of ICT. 
 
3.4 Previous studies on learner’s attitude toward the use of ICT tools in English 
teaching 
Many researchers carried out studies to investigate the learners’ attitudes toward the 
use of ICT in English language learning. The results of these studies provide an 
evidence to conclude that learners have positive attitudes toward the use of ICT. For 
example, Jung (2006) conducted an investigation into 591 Chinese university learners’ 
frequency of ICT use for general and English learning purposes and their perceptions of 
ICT applications in English learning. As regards their perceptions, the findings 
indicated that the participants strongly agreed or agreed over the benefits of ICTs to the 
improvement of listening (75.9%), speaking (46.2%), and vocabulary (40%), but strongly 
disagreed or agreed over the positive effect of technology on improving their reading 
(31.5%), writing (32.8%), and grammar skills (41.7%). Also in China, Liu (2009, p.102) 
also investigated Chinese non-English major learners’ attitudes towards ICTs as a 
medium for learning English, the findings revealed that participants were generally 
positive towards ICT and the use of ICT for learning English because they 
acknowledged the advantages of the use of technologies in the EFL learning. 
 In a different context, Kullberg (2011) conducted a study on Swedish teachers’ 
and learners’ perspectives of the use of ICT in the English classroom setting. The 
finding showed that the learners showed a more positive attitude to ICT than the 
teachers, and they would like to adopt computers more in the classroom. In the same 
line, Ipiña (2012) conducted a study concerning learners’ attitudes towards ICT, in 
which she found learners’ overall favorable feelings regarding the ICT and a positive 
change in learners’ attitudes towards English after the use of ICT in the classroom. 
 Similarly, Kopinska (2013) analyzed Spanish EFL learners’ attitudes to the use of 
technology after the implementation of an experimental project of ICT in the classroom 
setting. The findings indicated that the learners were fully aware of the usefulness of 
ICT to their English language learning, but they also said that they had little exposure 
to new technologies for the learning process. Siragusa and Dixon (2008) also examined 
the attitudes of a group of undergraduate learners towards their use of and engagement 
with ICT interactions. Although the collected quantitative data revealed that learners 
believed interacting with ICT was pleasant, helpful and easy, the qualitative findings 
showed that some learners experienced feelings of anxiety and intimidation when 
working with ICT. 
 Kubiatko (2010) also carried out an investigation into ICT-related attitudes 
among university science education learners in the Czech Republic. Unlike the 
aforementioned studies, however, this study assessed learner attitudes in terms of three 
variables, namely gender, grade, and residence. When it came to the results, male 
university, second-year, and town learners were more positive in their attitudes 
towards ICT use as opposed to other groups.  
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 Conversely, Caruso, Kvavik & Morgan (2004) undertook a study of American 
learners on their ICT use and their perceived benefits of ICTs to learning gains. When 
being asked about the beneficial effects of ICTs on learning, only 12.7% of the learners 
stated that ICTs improved their learning process.  
 In the Vietnamese context, Nguyen and Tri (2014) conducted a quantitative study 
examining the attitudes of 149 EFL university learners towards the use of ICT in English 
language learning in the context of Vietnam. The findings revealed that most of the 
participants have positive attitudes regarding the use of ICT in the English classroom. 
Also, they expected that ‚ICT should be used more frequently in the classroom in order 
to maximize language learning and teaching‛ p. 32 
 The studies presented thus far provide evidence that learners have positive 
attitudes regarding the use of ICT in the English classroom. However, research to date 
has not yet determined learners’ attitude toward the teachers’ use of ICT in specific 
language skill, especially in the context of the Mekong Delta of Vietnam. Consequently, 
the specific objective of this study is to explore what ICT tools EFL teachers use in 
listening lessons and to find out non-English majored learners’ attitude toward EFL 




4.1 Research questions 
The fundamental purpose of this study was to explore what ICT tools EFL teachers use 
in listening lessons and to find out non-English majored learners’ attitude toward EFL 
teachers’ use of ICT tools in listening lessons. Based on the research purposes, the 
current study attempts to address the following questions: 
1. What ICT tools do EFL teachers use in teaching listening? 
2. What are non-English majored learners’ attitudes toward the EFL teachers’ use of 
ICT tools in listening lessons? 
 
4.2 Research design 
The study followed the descriptive approach to present descriptions about ICT tools as 
an independent variable and non-English majored learners’ attitudes as the 
independent variable. The researcher utilized both qualitative methods and quantitative 
methods with the use of questionnaire and interview as the instruments. The 
combination of these methods was designed to validate the data and provide more 
insightful information about non-English majored learners’ attitudes toward the EFL 
teachers’ use of ICT tools in listening lessons.  
 
4.3 Participants 
The participants are non-English majored learners randomly selected. In this study 
fifty-two participants were randomly chosen from a population of seventy-nine non-
English majored a foreign language center in Can Tho city. Twenty-five (48, 1%) of the 
participants were males and 27 (51, 9 %) of them were females; their ages ranged from 
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18 to 24 years old. These participants were identified as similar in Level A2 in the 
Common European Framework Reference by a replacement test before they studied in 
the foreign language center where this study is conducted. Besides, the researcher 
makes the interview to six learners to collect the data.  
 
4.4. Research instruments 
4.4.1 Questionnaire 
In the current research, a questionnaire was designed with thirty items to identify ICT 
tools EFL teachers use in listening lessons and non-English majored learners’ attitude. 
The survey questionnaire based on the adaptation of the previous studies was modified 
to fit the purpose of this study. The questionnaire packet was expected to take the 
participants approximately 10-15 minutes to be completed.  
 The questionnaire consists three parts. Part A was involved in the participants’ 
personal information including gender, age, hometown, educational background, 
undergraduate area of study and years of learning at college or university. In part B, 
five items, from item 1 to 5, were designed to know what ICT tools EFL teachers use in 
listening lessons as well as the frequency of using ICT tools and the degrees varied from 
never, rarely, sometimes, often and frequently. Part C, from item 6 to 30, provides non-
English majored learners’ attitude toward the use of ICT tools. Part C was designed in 
the 5-point Likert Scale form which allow the participants to express how much they 
agree or disagree with each item, moving from most negative to most positive (strongly 
disagree, disagree, neither agree nor disagree, agree, and strongly agree). Following the 
definitions of attitudes suggested by Zimbardo (1969), three clusters of the 
questionnaire including learners’ feelings toward ICT called affective attitude, learners’ 
belief and factual knowledge of ICT called cognitive attitude and learners’ behavioral 
intentions and actions with respect to ICT called behavioral attitude. 
 
4.4.2 Interview 
Questions included in the interview were developed according to clusters shaped in the 
literature review. The interviews with six learners who were involved in the main study 
to make sure that the content of the interview questions was clear and valid and that the 
participants could understand the questions and hence express their ideas easily. Each 
interview lasted an average of 20 minutes. The interview brings more insights into the 
research findings of ICT tools used in listening lessons and participants ‘attitude toward 
ICT tools EFL teachers use in teaching listening and factors hindering the 
implementation ICT tools and some suggestions for better use of ICT tools in the future. 
The interview was composed in both English and Vietnamese and prompts were 
prepared to elicit the responses in cases the participants could not provide a proper 
answer. 
 
4.4.3 Procedure of data collection 
First, twenty-seven non-English majored learners studying were chosen to pilot the 
questionnaire. The data collected from the piloted questionnaire was analyzed to check 
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the reliability. The revised questionnaire was then officially administered to the 
participants. The revised questionnaire was delivered to 52 participants. After the 
participants completed the questionnaires, the researcher recollected the questionnaires 
and did the next steps consisting of interview and data analysis. The interviews were 
also piloted with 2 learners (of 27 learners participating in piloting the questionnaire). 
After collecting feedback from the learners, the interview questions were adjusted to get 
proper design and easy comprehension to the participants. Three weeks after all the 
questionnaires were returned and analyzed by Statistical Package for the Social Science 
(SPSS) software version 20.0, the research conducted the interview with 6 learners.  
 
5. Findings and Discussions 
 
5.1 Quantitative Data 
A Descriptive Statistics Test was run to check the mean score of ICT tools used by EFL 
teachers in listening lessons. The mean score of ICT tools used by EFL teachers in 
listening lessons is M = 2.52. Also, the Descriptive statistics was taken to analyze the 
mean scores of ICT tools. The results show that PowerPoint presentations is the most 
frequent tools utilized by EFL teachers (M = 4.81). The least frequent ICT tools used by 
EFL teachers in listening lessons is TV Stations (M = 1.33). YouTube, online listening 
labs and Podcast, Webcast are rarely utilized with the mean scores of 2.29, 2.15 and 2.04 
respectively. The results indicate that EFL teachers did not use ICT tools very often in 
their listening lessons. The common tool they frequent implemented was PowerPoint 
presentations. Likewise, the practice of ICT tools in listening lessons such as TV 
Stations, YouTube, online listening labs and Podcast, Webcast was very limited. 
 Participants’ responses to the questionnaire provide the data on learners’ 
attitudes towards EFL teachers’ use of ICT tools in listening lessons. A Descriptive 
Statistic Test was run to explore the Overall Mean of learners’ attitudes towards EFL 
teachers’ use of ICT tools in listening lessons. The total overall mean score of 
participants’ attitudes towards EFL teacher use of ICT tools in listening lessons (M=3.74) 
is higher than the scale 2.5 in the five-degree scale. A one-sample t-test was conducted on 
participants’ attitudes towards the use of ICT tools to evaluate whether their mean was 
significantly different from 2.5- the accepted mean for participants’ attitudes towards 
the use of ICT tools in general. The sample mean (M=3.74, SD= 0.41) was significantly 
different from 2.5- the average point (t= 66.06, df= 51, p= 0.00). This means that of 
participants’ attitudes towards EFL teacher use of ICT tools in listening lessons is higher 
than average. The 95% of confidence interval of the difference ranged from 3.62 to 3.85. 
The results support the conclusion that participants’ attitudes towards EFL teacher use 
of ICT tools in listening lessons was higher than that of the accepted mean. 
 Overall, this finding is consistent with that of Liu (2009, p.102) who investigated 
Chinese non-English major learners’ attitudes towards ICTs as a medium for learning 
English. In Liu’s research, participants were generally positive towards ICT and the use 
of ICT for learning English because they acknowledged the advantages of the use of 
technologies in the EFL learning. In the same line, Ipiña (2012) also conducted a study 
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concerning learners’ attitudes towards ICT and found out learners’ overall favorable 
feelings regarding the ICT. However, this finding is contrary to a previous study which 
has suggested that some learners experienced feelings of anxiety and intimidation when 
working with ICT (Dixon, 2008).  
 In addition, the result of the study also reveals that there was difference in the 
learners’ attitude toward EFL teachers’ use of ICT tools in listening lessons between 
male and female learners. Specially, male learners have slightly positive attitude toward 
EFL teachers’ use of ICT tools in listening lessons (M = 4.00) than female learners (M = 
3.93). Moreover, learners from urban areas also have more positive attitude toward EFL 
teachers’ use of ICT tools in listening lessons (M = 4.14) than learners from rural areas 
(M = 3.83). These above results are consistent with those of Kubiatko (2010) who 
assessed learner attitudes in terms of three variables, namely gender, grade, and 
residence. Kubiatko (2010) concluded that male university, second-year, and town 
learners were more positive in their attitudes towards ICT use as opposed to other 
groups. 
 The results gained from the interviews also reveals that non-English majored 
learners are aware of the importance role of ICT tools in listening lessons. They also 
think that ICT tools can help them improve their listening skill and make them feel 
interested in listening lessons. This finding was also reported by Kopinska (2013) who 
analyzed Spanish EFL learners’ attitudes to the use of technology. The findings of 
Kopinska’s research indicated that the learners were fully aware of the usefulness of 
ICT to their English language learning. However, the finding of current study is 
contrary to that of Caruso, Kvavik & Morgan (2004) who undertook a study of 
American learners on their perceived benefits of ICTs to learning gains and conclude 
that only 12.7% of the learners stated that ICTs improved their learning process.  
 
5.2 Qualitative Data 
To gain more insights into non-English majored learners’ attitude toward EFL teachers’ 
use of ICT tools in listening lessons, the researcher selected six learners in different 
background to take part in the interviews. Particularly, three learners are female 
(Learner in the interview 3, 4 and 5) and the other three learners are male (Learner in 
the interview 1, 2 and 6). In addition, three out of six learners have been learning 
English from rural areas (Learner in the interview1, 2 and 3) and three other learners 
have been learning English from urban areas (Learner in the interview 4, 5 and 6).  
 All of six participants in the current study said that their ELF teachers usually 
implemented Power Point and YouTube in listening lessons. Besides that, online 
listening labs and TV Stations were also mentioned by two of six participants. 
 Among some common ICT tools used by EFL teachers, almost participants said 
that they love Power Point most (learner 1, 2, 3, 4 and 6). Only participant 5 said that 
she liked online listening labs most. Generally, Power Point is considered as the ICT 
tools which almost participants prefer and online listening labs are also liked by some 
participants. In addition, when being asked if there was any ICT tool used in listening 
lessons they don’t like, 3 participants said ‚No‛ except learner 4,5 and 6. Specifically, 
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learner 5 and learner 6 said that they didn’t like TV station with different reasons. 
Besides, learner 4 said that she didn’t like online listening labs because the listening 
speech is fast and hard to learn.  
 Overall, these results indicate that the reposes of male and female interviewees 
have no significant difference in terms of ICT tools used in listening lesson. However, a 
comparison of the responses among interviewees from urban areas and rural areas 
reveals that more ICT tools were used in listening lessons of learners from urban areas 
than those in rural areas. Specifically, learner 1, 2 and 3 indicated that their ELF teachers 
use only Power Point and YouTube in listening lessons. On the other hand, learner 4, 
learner 5 and learner 6 reported that not only Power Point, YouTube but also online 
listening labs and TV station were utilized in their listening lessons.  
 Almost participants said that ICT tools are important in listening lesson because 
they can give benefits to them. One of the benefits mentioned by all participants is 
making learners feel easy to listen and be interested in listening (learner 1,3 and 5). In 
addition, participants 2,3,4 and 5 also said that ICT tools help them improve listening 
skills by getting used to with the intonation and the pronunciation of native speakers. 
Besides that, learner 6 also mentioned that ICT tools can help him develop his cognitive 
skill by guessing the meaning of listening in case of he cannot understand something 
based on the image included. Despite many benefits, participants also mentioned some 
difficulties they face when EFL teachers use ICT tools in listening lessons. One of the 
difficulties is the fast speech of listening as well as noises that prevent learners from 
understanding listening text. In addition to some difficulties, they also give some 
suggestions for better use of ICT tools in listening lessons. They suggested that ICT 
tools should be used more and ICT equipment should be modernized for better use of 
ICT tools.  
 Overall, the attitude toward ELF teachers’ use of ICT tools in listening lessons of 
female learners have no significant difference with that of male learners. Similarly, both 
learners from urban areas and learners from rural areas have positive attitude toward 
teachers’ use of ICT tools in listening lessons. In addition, two common problems non-
English majored learners face when ICT tools were used in listening lessons are noises 
and the speed of listening tasks.  
 
6. Conclusion and Implication 
 
The present study was designed to determine non-English majored attitude toward EFL 
teachers’ use of ICT tools in listening lessons and the results of the study has shown that 
ELF teachers frequently use some common ICT tools in their listening lessons including 
Power Point, YouTube, online listening labs and TV stations. However, online listening 
labs and TV station were used more frequently in urban areas than in rural areas. 
Among those ICT tools mentioned, learners prefer Power Point and online listening 
labs than the others. In terms of attitudes, the majority of participants have positive 
attitude toward EFL teachers’ use of ICT tools in listening lessons. Specially, 
participants reported that they felt more interested and could improve their listening 
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skills when their ELF teachers use ICT tools in listening lesson. However, as 
implementing ICT tools, difficulties cannot be avoidable because of factors related to 
noise and ICT equipment.  
 Although the study has reached its aims, there are, regretfully, some avoidable 
limitations. Firstly, the study is conducted at an EFL centers at Cantho city – in Ninh 
Kieu district. Consequently, the results are not generalized to all non-English majored 
learners. The population of participants in the study was quite limited to represent for 
non-English majored learners in some language centers in Cantho city (fifty-two 
participants), any larger application of the results should be taken with care and the 
higher degree of generalization will be allowed. Furthermore, within a short period of 
time, about 6 months and also, the time prevented the researcher from confirming and 
describing clearly the activities in relation to ICT tools used in listening lessons. Finally, 
the research was also limited by few interviews with learners from different 
background; it was difficult to generalize how other participants’ attitude toward EFL 
teachers’ use of ICT tools in listening lessons.  
 From the results and the discussions of the study, the implementation of ICT 
tools directions for further research is suggested. Further research should be conducted 
with sample non – English majored learners who come from different situations such as 
learners from Universities, colleges, and learners from high school, secondary and 
primary schools etc. to generalize their beliefs and practice. While the results of the 
present study have just given a general look on learners’ attitude toward the teachers’ 
use of ICT tools, deeper investigations into the impacts of ICT tools to learners’ learning 
outcomes should be studied in the future. Next, future researchers can investigate 
teachers’ perceptions and practice towards their use of ICT tools when they are teaching 
in Vietnam context. For further research aiming to explore the learners’ attitude toward 
teachers’ use of ICT tools, a long-term investigation should be conducted with larger 
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